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Abstract

Situational context is an important external factor to achieve textual coherence. This thesis presents how the theory “Situational Context” evolves and generalizes the central internal and external factors which contribute to the textual coherence. Based on Halliday’s Context Theory, this thesis mainly discusses the three aspects of situational context: field (topic), tenor (participants), mode (ways of utterance) and their important role in textual coherence. Besides, on the basis of ‘Halliday Mode’, this thesis adds to illustrate the great effect of the shared knowledge between the addresser and the addressee on the textual coherence. At last, the author of this thesis has studied the significant guidance of situational context and textual coherence towards foreign languages teaching
.
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摘  要

情景语境是实现语篇连贯的一个重要外部因素。本文追溯了情景语境的理论发展过程，概述了影响语篇连贯的主要内部因素和外部因素。基于Halliday的语境理论，重点探讨了情景语境所包含的三个成分：语场（话题范围），语旨（参与对象）和语式（交际渠道）对语篇连贯的重要作用，此外，在Halliday模式的基础上补充说明了交际双方的共有知识对语篇连贯的推动作用。最后作者指出了情景语境理论和连贯理论对于外语教学的指导意义
。
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1. Introduction

     In recent days, 
context theory has drawn more and more people’s eyes and ever become a popular topic in linguistics. As is known to all, context is the basis of text, a proper text is impossible without consideration of context. In most linguists’ view, context covers three aspects: linguistic context (co-text, occasion within the text), situational context and cultural context (different understanding of a text due to cultural differences). This thesis is aimed at elaborating situational context and analyzing the relationship between situational context and text coherence. 
In fact, the study of situational context can be dated back to the 19th century. Malinowski, a Polish linguist and anthropologist, first puts forward the concept of context of situation, which means “environment of the text.”1

    “Instead of trans
lating, of inserting simply an English word for a native one, we are faced by a long and not altogether simple process of describing wide fields of custom, of special psychology and of tribal organization which correspond to one term or another. We see that linguistic analysis inevitably leads us into the study of context of situation.” (Malinowski, 1935:129)
 
He also claims that the central character of a text is as ‘a mode of action and not an instrument of reflection’. This view leads us to conclude that knowing where and when the practical action is set will help to understand the text better. So Malinowski sets a good example and is considered a pioneer in situational context analysis. Years later, a British man, J.R.Firth gives a relatively thorough idea of context of situation. He considers it as a significant context around which community can be organized with activities and goals to achieve mutual sights into the text between the author and readers. Precisely speaking, J.R.Firth takes account of four detailed merits: (1). The participants in the situation; (2). The action of the participants; (3). Other relevant features of the situation; (4). The effects of the verbal action. The four aspects cover several basic elements like participants, action and effects, which cover the important parts of the situational context. J.R.Firth strides forward in studying context of situation. However, the most influential contributor to the context of situation may be Halliday, a pupil of Firth, who, along with his (mostly Australian) associates, eventually, gives currency to the term ‘register’ as such:
“Register, or context of situation as it is formally termed, is the set of meanings, the configuration of semantic patterns, which are typically drawn upon under the specific conditions, along with the words and structures that are used in the realization of these meanings.” (Halliday, 1985:96)
略
2. Gist on Situational Context and Textual Coherence
 
 2.1 Coherence and Cohesion

First of all, before talking of coherence, we have to introduce the concept of text cohesion. Cohesion is a kind of concrete semantic connection between components and parts of a text; they may be linear, layer, transparent (expressed by features of form), semi-transparent (revealed by external cohesive system) or opaque (expressed by the vacancy of textual components). From the aspect of language form, they may be grammatical, lexical and phonetic. For instances:
(1
):  A: Who is there?

B: They are lily, Jim and Jack.

A: Lily, is that girl Lily, not Lucy?

B: Yes, she really is, they are twins, you should know.

A: Oh, I see.

A and B are doing homework by the stone desk in the campus. A big laughter not far from them attracts their attention. A is near-sighted and not sure who there is, while B replies with three people. And the question sentence uses the single form “is”, but the plural form “are” used as the answer, such kind of grammatical cohesion is achieved, relatively it is considered to be coherent.
Sentences with cohesive signs are easier to get coherent:

(2):  A: Do you know John Smiths?

B: He came to see me yesterday.   (Zhang Delu, Zhang Aijie, 2006:45)
In this short dialogue, “he” refers to “John Smiths”, such kind of demonstrative pronoun is a mark of cohesion. Semantically speaking, the two sentences have formed an integral one, which should base on the unity of context.
(3):   True ease in writing comes from art, not chance
As those move easiest who have learned to dance.
‘Tis not enough no harshness gives offence,

The sound must seem an echo to the sense.

                                             (Zhang Delu, Liu Rushan, 2003:26)

略
Notes

1. Malinowski claims that the central character of languages is as a mode of action and not an instrument of reflection. This view emphasises the role of language in practical action and as a link in concerted human activity, as a piece of human behaviour
.
下略。
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�三号，Times New Roman，加粗，居中


�小四号，Times New Roman，1.5倍行距


�三号，Times New Roman，加粗，居中


�小四号，Times New Roman，1.5倍行距


�小四号，Times New Roman，顶格，加粗


�小四号，Times New Roman，词间用分号隔开


�三号，宋体，加粗，居中


�小四号，宋体


�小四号，宋体，顶格，加粗


�小四号，宋体，词间用分号隔开


�三号，Times New Roman，加粗，居中





�小四号，Times New Roman，下同


�一级标题用三号字，Times New Roman，顶格，加粗





�正文用小四号字，Times New Roman，行间距采用1.5倍行距





�注释，在正文部分用上标。对应于notes部分


�引用的大段文字（两行以上）采用罗马字体，整体左缩进越4个字符，右边不变，上下各空一行。后面给出出处。





�引文出处，即姓名，年份，页码


�一级标题用三号字，Times New Roman，顶格，加粗





�二级标题用四号字，Times New Roman，顶格，加粗





�所有的例句也采用罗马字体，后退四个字符，并标明自然序号（1），（2），（3），（4）


�另起一页。三号，Times New Roman，居中，加粗


�五号，Times New Roman，1.5倍行距


�三号，Times New Roman，居中，加粗


�另起一页


�[序号], 按照姓名音序排列，英文的作者也都是按照姓排列，即先姓，后名。先列英文参考文献，后列中文


�英文用五号，Times New Roman


�英文书名、期刊名用斜体


�中文用五号、宋体
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